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INTRODUCTION

The Baccalaureate Child Welfare Education Program is a partnership among a consortium of baccalaureate social work education programs, 
the New Jersey Department of Children and Families, and the New Jersey Chapter of the National Association of Social Workers. Participating 
undergraduate social work programs in the 2014-2015 academic year are: Centenary College BSW Program; Georgian Court University 
Social Work Department; Monmouth University School of Social Work; Ramapo College Social Work Program; Rutgers University-Camden, 
Newark, and New Brunswick School of Social Work; Seton Hall University Department of Sociology, Anthropology, and Social Work; and 
Stockton University Social Work Program. This partnership was formally initiated in November 2005, when the project was funded by the 
New Jersey Office of Children’s Services (now the New Jersey Department of Children and Families). Since the Stockton University federal 
Children’s Bureau grant served as a model for structuring and implementing the statewide program, this report also includes outcome data 
from the federal grant.
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There are many ways of examining retention data. Since the year of employment is not necessarily the year of program completion, retention data was examined by year of 
employment, rather than the cohort method used in the previous table.

BCWEP/FEDERAL CHILD WELFARE EMPLOYMENT RETENTION DATA

Three hundred eighty-six (386) individuals have moved into positions within the child welfare workforce. Across all eleven years of the program, of those who successfully 
completed the program and accepted caseworker positions, 283 (74%) are still employed at DCP&P. This is remarkable, given that researchers have found high annual 
attrition rates in child welfare caseworker positions. For example, some counties in one state reported annual turnover as high as 100% (Ellet and Leighninger, 2007)!

	   1-‐year	  commitment	   2-‐year	  commitment	  
	   TRAINEES	  

FIRST	  
EMPLOYED	  
IN	  2005	  
(N=14)	  

TRAINEES	  
FIRST	  

EMPLOYED	  
IN	  2006	  
(N=21)	  

TRAINEES	  
FIRST	  

EMPLOYED	  
IN	  2007	  
(N=62)	  
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The next table summarizes data on BCWEP student ethnic self-identification. We have used the ethnic designations used by the U.S. Census.

2004-15 BCWEP STUDENTS BY ETHNICITY

Ethnicity # of 
Students 
2004-05

# of 
Students 
2005-06

# of 
Students 
2006-07

# of 
Students 
2007-08

# of 
Students 
2008-09

# of 
Students 
2009-10

# of 
Students 
2010-11

# of 
Students 
2011-12

# of 
Students 
2012-13

# of 
Students 
2013-14

# of 
Students 
2014-15

%

Asian 1 4 1 1 2 1 0 1 0 0 1 12 2.9%
Native American 0 0 0

Students Students nc

1aci16039.81,S
[(Fif)-t
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Work unit(s) students experienced during their internships 

Question: In what service(s) did you have an opportunity to work during your internship (e.g., intake, permanency, training, foster care)?

During the 2014-2015 Academic Year, most students were exposed to work in at least two units (Intake and Permanency) during their internships. In fact, most students had 
the opportunity to experience three or more units/services. The breakdown is as follows:

 
This year, only two students (down from four last year) were limited to experience in the field instructor’s own unit.  Nine students (26%) were exposed to only two units, 
while 20 students (57%) had learning experiences in three or four units.  An additional four (11%) had the opportunity to experience five or six units.  While the amount of 
time a student actually spent in each unit varied considerably, it’s clear that a significant of students this year had learning experiences in multiple units.  This is something 
that our program has promoted as essential in preparing students for their eventual work assignments.  Students have consistently asked to be given experiences in multiple 
units, and field instructors have been strongly encouraged to arrange for such experiences.  The program’s effort to encourage varied experiences seems to be working, 
since this year’s students were exposed to an average of three different units (up 0.1 from last year’s average of 2.9).
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Students’ Perceptions of the Strengths of BCWEP

Question: What are the strengths of the BCWEP Child Welfare Traineeship Program?

Students identified a number of themes related to the strengths of BCWEP. The most commonly mentioned strength was the opportunity for hands-on experience with 
DCP&P under the supervision and mentoring of experienced professionals. The students seem to understand the role that fieldwork plays in helping them acquire the 
knowledge, skills, and resources that will allow them to become effective workers. Students also mentioned the value of the Work Readiness Training and its connection to 
their fieldwork. The sense of community and support fostered by BCWEP’s structure and staff were also identified as strengths. Examples of each theme are given below, in 
the students’ own words.
  

Themes Identified by Students

Strengths Frequency Mentioned

Hands-on Employment Preparation and Experience with DCP&P 23

Work Readiness Trainings and Simulations 6

Sense of Community and Networking with Colleagues 5

Support and Accessibility of Program Staff 4
 

Hands-on Employment Preparation and Experience with DCP&P 

 •  This program allows students the opportunity to gain a deeper understanding of DCP&P prior to starting.  There is a whole year of job training in order to better 
prepare us for the job.

 • Extensive inside knowledge of the work required of DCP&P workers, including the opportunity to explore multiple units.

 •  The BCWEP program provides hand-on training and guidelines that have helped me better prepare for my position as a caseworker when the time comes.   
It cleared any confusion or concerns that I had in regards to who our clients are, the reason we serve them, and gave me the confidence and knowledge to do  
so efficiently.

 •  Preparation – getting a student prepared for DCP&P is what BCWEP is great at doing.  It strengthens our skills and makes us better social workers.   
BCWEP also helps us identify our weakness, so we can target the problem and work on it.

 • The strengths of BCWEP are having firsthand experience in the field, working side-by-side with a mentor, and being able to learn about the job prior to being hired.

Work Readiness Trainings and Simulations

 • The Simulation session of Work Readiness Training was extremely helpful.

 •  Strengths of BCWEP include exposure to the field prior to our first day on the job and also the informative trainings that help us connect our classwork and field 
experiences to make sense of what we doing at our local offices.

 • The trainings really relate to what we are learning in the office.  
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Some Reservations about Being Well Prepared 

 • I feel like the Traineeship gave me a quick overview of what the job will entail, but I feel like there is still a lot I need to learn.

 • I am still nervous about when we really start the work and actually have our own families.

Students’ Perceptions about How Helpful Their Field Instructors Were in Providing Them with the Learning Experiences They Needed to  
Master the BCWEP Competencies

Question: How helpful was your field instructor in providing you with the learning experiences you needed to gain the competencies listed on the BCWEP CHILD WELFARE 
TRAINEE ASSESSMENT form?

In general, students viewed their field instructors as helpful in providing appropriate learning experiences with regard to the BCWEP competencies. Students were asked 
to rate their field instructor’s helpfulness on a scale of 1 (Extremely Unhelpful) to 10 (Extremely Helpful). Out of the 35 BCWEP respondents, 18 (51%) rated their field 
instructors either 9 or 10.  Thirteen students (37%) gave a rating of 7 or 8, and the remaining 4 (11%) rated their instructors 5 or 6.  The mean rating was 8.5, seven tenths 
higher than last year’s mean.  This increase is likely partially due to the exhortations of BCWEP staff that students notify the program immediately if field experiences were 
not satisfactory, so that effective interventions could occur early in the year.

Not all students added comments to their numerical rating of their field instructors, but those who did were mostly positive. Here are some of the students’ verbatim 
comments about their field instructors.
              

Sample Comments:  

Positive                

 •  I believe my instructor did the best she could with the time she had.  She made sure that I understand the core purpose of the positon and exposed me to training 
and individuals that could explain procedures that she felt would be valuable for my growth.

 •  My field instructor was great.  She never made me feel that she did not have time for me, and she always reached out to other units and supervisors to connect 
me to a variety of activities.  

 •  My field instructor was never too busy to answer any questions I may have had.  She never made me feel as though I was any less intelligent because of a 
question and I truly thank her for that.

 •  My field instructor demonstrated the importance of time management and because of this, I am skilled in casework, forms, and collaterals.  She was very good 
with checking in to see how I was feeling/thinking and pushed me to engage more with clients.

Negative

 •  My supervisor is wonderful and has provided me with so many opportunities.  However, there were challenges because sometimes she is too busy to discuss 
things, and  I was sometimes forced to find my own work to do, which is a negative in some ways.

 • I know she does her best to give me all different experiences, but time is always a problem.  It’s not her fault, though—she has so much work to do.

 • I think there are more terms, services and things I could have been exposed to.
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Students’ Suggestions for Changes Needed in BCWEP

Question: Is there anything about the BCWEP child welfare traineeship program that you think should be changed? If so, what and why?

Internships, field instruction, Work Readiness Training, and stipends were the major areas identified for possible changes. Here are the themes which emerged when 
students’ comments were analyzed. 

Students’ Perceptions of Changes Needed in BCWEP
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Suggestions Related to Work Readiness Training

 •  The Work Readiness Trainings are helpful; however, I feel it adds a lot of stress and pressure to our plates on top of school requirements and being held to a higher 
standard as a BCWEP.  I feel less training would be more beneficial.

 •  Offering Work Readiness Trainings in multiple locations would be great if possible.  The DCF Training Center is far away for many students and the travel costs add up.

 •  I feel like the material we learned in each training could be taught at a faster pace.  We took so many breaks and learned relatively little for the amount of hours we 
were there.  Sometimes it felt like we wasted too much time and were not learning.

Suggestion to Reinstate Stipend

 •  I also believe that if some type of monthly compensation was able to happen, that would be good, because training to work 3 jobs with my internship and school 
was very hard.  I know funding is hard to get, but maybe it could be explored, even if it was a one-time sum to help with books, food, gas, etc.

 • The stipend would help because I gave up my full-time job to be able to do the program.  It wasn’t much money, but it would have been better than doing it for free.

Students’ Perceptions of Their Readiness to Play a Role in the Continued Transformation of New Jersey’s Public Child Welfare System
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Additional Comments Shared by Students

Question: Is there anything else you would like to share with us?

Approximately 50% of students added additional substantive comments in response to the open invitation to do so. Of those who added comments, most responded with 
gratitude and related positive comments.  The only other comments were those related to the removal of the student stipend. Below are some of students’ actual responses:

Positive Comments and Gratitude:

•  I would like to thank you for investing in me.  This was a good experience.  I have worked in a professional role prior to this internship, and I understand the complexities of 
bringing things together to help promote change.  I understand that this is a challenging task and there are times when things do not go smoothly.  This is a great training 
program.  I’m sure there is some room for improvement within the field experience, so that interns could be more involved in the process, but I do understand there are 
liabilities associated with that too.  Otherwise, the training and instruction I received was comprehensive.  Thank you. 

• I am so insanely grateful for this opportunity.  I knew that I wanted this and would be a good fit and I look forward to the day that I can officially call myself a DCP&P worker.

• Thank you!! You’ve helped me professionally and personally.

• I am grateful for the opportunity I received, because on my first day at work, I know I will be prepared, but also ready to learn anything new.

Comments Related to the Student Stipend:

• The stipend would have been very helpful for travel expenses, educational expenses, purchasing professional attire, etc.

• It would be helpful to bring back the stipend!

BCWEP FIELD INSTRUCTORS’ ASSESSMENTS OF STUDENTS AND PERCEPTIONS OF BCWEP

Field instructors’ assessment of students’ level of preparation for work as caseworkers is probably a more valid measure than students’ assessment of their own competence, 
since field instructors are aware of what workers need to know in order to fulfill the role of caseworker. Table B in the Appendix demonstrates the results achieved by the 
2013-2014 cohort. Using the same 1-5 scale as the students had used to assess themselves (where 1 represents the lowest level of preparedness and 5 the highest), field 
instructors’ assessments of students this year were a bit higher than last year’s and very slightly lower than students’ assessments of themselves. This year’s average scores 
in the four targeted areas were as follows:

 • Workplace Management Competencies: 4.0 (up .1 from last year—and .1 lower than this year’s student self-evaluation)

 • Human Behavior and the Social Environment: 4.0 (up .1 from last year—and .1 lower than this years’ student self-evaluation)

 • Ethnic Sensitive and Multicultural Practice: 3.9 (down .1 from last year—and the same as this year’s student self-evaluation)

 • Core Child Welfare Practice Competencies: 3.9 (up .1 from last year—and the same as this year’s student self-evaluation)
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All student ratings by field instructors averaged at the “Well Prepared” level. It should be noted that field instructors are asked to use “average” beginning caseworkers at 
DCP&P as a comparison group when rating the students. For a more detailed breakdown of mean scores on each competency, see Table B in the Appendix.

To elicit further assessment of the BCWEP program as a whole (the social work programs’ generalist practice curriculum, child welfare coursework, field placement experiences, 
and the DCP&P Work Readiness Training), field instructors were asked to respond to several open-ended questions. Twenty-three field instructors returned the open-ended 
questionnaires, a 70% return rate. Overall, field instructors expressed a high level of satisfaction with the program, describing BCWEP as a program that prepares 
students well for their future roles in DCP&P.  This sentiment is reflected in the following summary of the findings:

Usefulness  of the BCWEP Competency-Based Learning Plan in Helping to Create Learning Experiences for Students

Question: Please indicate below how useful the BCWEP Competency-Based  Learning Plan was in helping to create learning experiences for your student. 

Question one required field instructors to assess the usefulness of the BCWEP Competency-Based Learning Plan using a scale from 1 to 5; with 5 meaning “most useful.” The 
mean score was 4.0, an indication that field instructors generally found the BCWEP Competency-Based Learning Plan very useful for creating learning experiences for their 
students.  In fact, 3 was the lowest rating given by any field instructor.

Suggestions for Enhancing the Competency-Based Learning Plan

Question: Do you have any suggestions for enhancing this Competency-Based Learning Plan?

When asked to give suggestions about how to enhance the Learning Plan, most field instructors had no suggestions. There were, however, a few helpful comments offered:

Condense/Simplify It:
 • The plan is long and some areas overlap, so maybe you could combine some areas.

 • Combine the school plan and the BCWEP one.  I have done four this year.

 • The competencies are slightly repetitive and could be simplified.  Additionally, it would be beneficial to pull and incorporate some DCP&P policy into the learning plan.

Miscellaneous

 •  The initial kick-off meeting with all Field Instructors and BCWEPs is extremely helpful in sharing ideas about the specific tasks that address each of the 
competencies on the Learning Plan.

 •  The plan is very thorough.  My suggestion is to ensure that DCP&P staff helps create and update the learning plans each year to ensure the most updated policies 
and practices are included.

 •  To enhance this learning plan, I suggest that a curriculum is implemented and attached to plan for all of the students and field instructors.  This should be a 
curriculum designed in partnership with the Division and BCWEP.  This could make the plan more concrete and clear.   This can assist with making goals attainable, 
and can also assist with motivation for our students in this field.
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Usefulness of the Guide to Becoming a Successful Division of Child Protection and Permanency Employee: A Learning Path for Baccalaureate Child 
Welfare Education Trainees 

Question: Did you receive a copy of the Guide to Becoming a Successful Division of Child Protection and Permanency Employee: A Learning Path for Baccalaureate Child 
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Question: How well do you think the BCWEP Child Welfare Traineeship is preparing undergraduate social work students for their future professional roles at DCP&P, especially since 
DCP&P has now adopted a new model of case practice? (If possible, consider the student’s child welfare coursework, DCP&P internship, and the Work Readiness Training all as 
part of the BCWEP Child Welfare Traineeship.)

Many Field instructors wrote detailed responses to this question.  Almost all gave a very positive assessment of the program. Some of the more interesting comments are 
reproduced below:

 •  I think that BCWEP is providing a great training experience for the undergraduate social work students in preparation for their professional roles at DCP&P.  The 
field instructor is pivotal in the process because the student must be exposed to all facets of the work in the Local Office.  The students in the office did have 
that experience and I think they will do well when they enter the field.

 •  The BCWEP program is truly beneficial in preparing students for their careers at DCP&P.  However, their field instructor’s guidance and experience in the local 
office will determine their level of knowledge, preparation, and readiness.

 •  This program is doing a good job at preparing BCWEP students for their work as child welfare professionals.  The students are being exposed to things that 
provides them with theoretical knowledge of the work they will be doing.  Their internship enhances their training experience and their classroom coursework.  

 •  Overall, I think the program meshes well with the Division’s case practice model and strongly prepares students to work for DCP&P.  I think the social work aspect 
is covered, but nothing compares to firsthand field experience.  

 •  I believe that the BCWEPs come into the Division with a huge leg up on other trainees.  The internship itself allow them to be immersed in the office and the work.  
This allows the student to hear the language and see a more personal side of the work that other trainees do net get a chance at.  The BCWEPs spend a year 
observing and practicing before they ever receive a case.  This helps prepare them better than other trainees.  

 •  I believe that BCWEP is an asset to the Division.  BCWEP students have gained valuable experiences, which will propel them in their careers and allow them to 
make contributions immediately to the Division’s mission.  The BCWEP program creates an environment that allows the student to immerse him or herself in 
the culture, practice, and policies of the Division at a targeted pace.  It also benefits the students to see the application of the theories from their child welfare 
coursework.

 •   I truly believe it is a great program to prepare incoming employees into DCP&P.  The program gives a student a year-long training and improves their readiness in 
handling the stress of being a social worker as well as clarifying the expectations of the Division.  This process should minimize burnout and build resiliency.

 • I think BCWEP is doing a great job.  When graduates com to the office as caseworkers, they are well-prepared for the work that needs to be done with our families.

 •  The constant communication via email, in-service trainings, and in-office meetings were very helpful and allowed me to stay connected.  The program is great 
and is run very smoothly.  

Recommendations for Changes in BCWEP
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Question: Is there anything about the BCWEP child welfare traineeship program that you think should be changed? If so, what and why?

Field instructors were asked whether they had any suggestions for change in BCWEP.  Most gave no recommendations.  The suggestions that were provided were fairly 
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3. Students continue to ask for more opportunities for hands-on learning.  This is best accomplished by having them accompany workers into the field as much as 
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In reviewing the feedback received from students and field instructors, as well as the progress made on last year’s goals, the following goals for BCWEP in the 2015-2016 
Academic Year are proposed:

 1.  Students continue to ask for additional opportunities for hands-on, direct experience interacting with families. Some comments from field instructors this year 
suggest they believe there are more restrictions on trainee activities than there actually are.  Any restrictions should be clarified for next year’s trainees and field 
instructors to encourage as many hands-on experiences as possible.

 

 2.  It remains important that all BCWEP students have field experience in more than one unit.  This should be emphasized in BCWEP field instructor training, and 
students should be strongly encouraged to negotiate such experiences with their field instructors.  BCWEP field liaisons should reinforce this requirement during 
their field visits as well. This goal from 2014-2015 should be maintained. One suggestion from a field instructor last year was to consider taking BCWEP students 
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APPENDIX
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TABLE A

CHILD WELFARE TRAINEE ASSESSMENT
June, 2015 (Academic Year 2014-15) Results

Return rate: 100% (33/33 students)

The table below reflects BCWEP interns’ self-assessment on the 35 child welfare competencies that the BCWEP curriculum was designed to teach.  The highlighted column contains mean scores for 2014-2015.  
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HUMAN BEHAVIOR AND THE  
SOCIAL ENVIRONMENT COMPETENCIES

Mean

Score

2015

Mean

Score

2014

Mean

Score

2013

Mean 
Score

 2012

Mean 
Score

2011

Mean 
Score

2010

Mean

Score

2009

Mean

Score

2008

Mean

Score

2007

Mean

Score

2006

1. Demonstrates understanding of the stages, 
processes, and milestones of physical, cognitive, 
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CORE CHILD WELFARE PRACTICE COMPETENCIES 
(C0NTINUED)

Mean
Score
2015

Mean
Score
2014

Mean
Score
2013

Mean 
Score 
2012

Mean 
Score
 2011

Mean 
Score
 2010

Mean
Score
2009

Mean
Score
2008

Mean
Score
2007

Mean
Score
2006

18. Shows understanding of the value base of the 
profession and its ethical standards and princi-
ples, and practices accordingly.

4.3 4.2 4.3 4.5 4.1 4.3 4.1 4.1 4.1 4.0

19. Demonstrates the appropriate use of power 
and authority in professional relationships, as 
well as the dynamics of engaging and working 
with involuntary clients.

4.1 4.0 4.0 4.3 3.8 4.0 3.9 3.8 3.8 3.1

20. Demonstrates the ability to assess his or her 
own emotional responses to clients, co-work-
ers, and situations.

4.3 4.4 4.2 4.4 4.3 4.1 3.9 3.9 3.9 3.8

21. Demonstrates an understanding of the impor-
tance of the termination process, with clients 
and with systems.

3.7 4.2 4.0 4.0 3.9 3.8 3.9 3.8 3.8 3.5

22. Demonstrates an understanding of the critical 
importance of documentation in public child 
welfare.

4.5 4.5 4.6 4.6 4.4 4.7 4.4 4.4 N/A N/A

ALL CORE CHILD WELFARE PRACTICE 

COMPETENCIES MEAN SCORES
3.9 4.0 4.1 4.1 3.9 4.0 4.0 3.9 3.8 3.5
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TABLE B
CHILD WELFARE TRAINEE ASSESSMENT 

(By Field Instructors)
June, 2015 (Academic Year 2014-15) Results

Return rate: 88% (28 of 33 field instructors)
The table below reflects field instructors’ assessment of their students’ progress on achieving the 35 child welfare competencies that the BCWEP curriculum is designed to teach.  The highlighted column contains mean 
scores for 2013-2014.  Mean scores from the first nine years of the program (2005-06, 2006-07, 2007-08, 2008-09, 2009-10, 2010-11, 2011-12, 2012-13, 2013-14) are also included.  Field instructors were asked to 
rate students’ level of preparedness on a scale of 1-5, where 1 = inadequately prepared, 2 = fairly well prepared, 3 = adequately prepared, 4 = well prepared, and 5 = very well prepared.

WORKPLACE MANAGEMENT COMPETENCIES
Mean 
Score 
2015

Mean 
Score 
2014

Mean 
Score
 2013

Mean
Score
2012

Mean 
Score
2011

Mean 
Score
2010

Mean
Score
2009

Mean
Score
2008

Mean
Score
2007

Mean
Score
2006

1. Demonstrates knowledge of the basic structure of 
DYFS and child welfare practice, including Title 30, 
Title 9, and Adoption and Safe Families Act of 1997.

4.0 4.1 4.0 4.2 4.1 4.2 4.2 4.1 4.0 2.8

2. Understands the vision, values, mission, mandates 
and desired outcomes of the New Jersey Child 
Welfare System.

4.2 4.1 4.3 4.4 4.4 4.2 4.3 4.3 4.4 3.2

3. Is able to work productively with agency staff, 
supervisors, and clients in an environment 
characterized by human diversity.

4.2 4.2 4.5 4.5 4.6 4.3 4.5 4.4 4.6 3.8

4. 
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HUMAN BEHAVIOR AND THE SOCIAL ENVIRONMENT 
COMPETENCIES

Mean 
Score 
2015

Mean 
Score 
2014

Mean 
Score 
2013

Mean
Score
2012

Mean 
Score
2011

Mean 
Score
2010

Mean
Score
2009

Mean
Score
2008

Mean
Score
2007

Mean
Score
2006

8. Demonstrates understanding of the stages, 
processes, and milestones of physical, cognitive, 
social, and emotional development of children 



3 4

B C W E P  A N N U A L  R E P O R T  2 0 1 4  -  2 0 1 5

ETHNIC SENSITIVE AND MULTICULTURAL PRACTICE 
COMPETENCIES

Mean 
Score 
2015

Mean 
Score 
2014

Mean 
Score 
2013

Mean
Score
2012

Mean 
Score

2011

Mean 
Score
2010

Mean
Score
2009

Mean
Score
2008

Mean
Score
2007

Mean
Score
2006

14. Demonstrates sensitivity to clients’ differences in 
culture, ethnicity, and sexual orientation. 4.0 4.2 4.3 4.4 4.2 4.2 4.4 4.5 4.3 3.7

15. Demonstrates the ability to conduct an ethnically 
and culturally sensitive assessment of a child and 
family and to develop an appropriate intervention 
plan.

3.8 3.9 3.7 4.2 4.0 3.9 4.0 4.2 4.0 2.7

16. Demonstrates understanding of the importance 
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ETHNIC SENSITIVE AND MULTICULTURAL PRACTICE 
COMPETENCIES

Mean 
Score 
2015

Mean 
Score 
2014

Mean 
Score 
2013

Mean
Score
2012

Mean 
Score

2011

Mean 
Score
2010

Mean
Score
2009

Mean
Score
2008

Mean
Score
2007

Mean
Score
2006

14. Demonstrates sensitivity to clients’ differences in 
culture, ethnicity, and sexual orientation. 4.0 4.2 4.3 4.4 4.2 4.2
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